Thematic Analysis Appendix
The below are excerpts from the full transcriptions. They have been ‘cleaned’ for clarity in minor ways, sometimes eliminating repeated words and errors from transcription software, at other times, missing irrelevant or incomprehensible sections. The latter is indicated by ellipsis. Where sets of comments don’t immediately flow one to the other but are from the same participant, an asterisk marks the space. Some ordinal highlighting, comments and time stamps from the coding and thematic analysis have been retained. 

1. Queer Identity and Student Work

Participant A
At the screen school,  we encourage people to tell those stories and through that we look after a lot of the problems that other parts of culture perhaps don't think about as much. So if you're making, if you're telling your own story and those stories are quite diverse.
We…sort of have the ability to address the issues in ways other than just arguing about it or stating our position.	Comment by Paul Bench: understands specific subject as having a social function	Comment by Paul Bench: situates subject and practice in relation to student identity development. 	Comment by Paul Bench: understands the teaching in context of wider debates
****
Participant B   2:40
…So teaching like practical skills workshops.
And like helping them on the machines, helping them with construction for their project. So sort of costumes, alterations and also just helping them individually. And then also manning the room to just sort of be there for questions, especially when the shows are being staged in the theatre.
So because there are a lot of collaborative shows, but small groups of students working together, a lot of them explored queer themes and identity, and especially students who are sort of interested in going and directing often did autobiographical work. 
Paul Bench   3:38
Yeah.
Participant B   3:41
Even though I wasn't teaching on the sort of conceptual part of the course like trying to translate those ideas into physical, like theatre, realities meant discussing a lot of that kind of in depth to sort of help them reflect that.
****
Participant C   4:48
Year one first unit introduction to fashion media. We have series of style labs. So in one of the style labs, I asked students to bring family portraits and objects from home for discussion and create a physical response to a collective identity within their group.
So within that teaching materials I showcase a picture of me as a drag queen and I share experience of how I started the performance as a political act at the age of 18 in university in Thailand.


2. Tutor Visibility
Participant A   24:29
… So I regularly talk about that...So I'm aware in a pastoral care element that there are students who are struggling. I see it all the time.
I don't openly say anything about it to them when I can see them struggling, but I will provide at the end of a class some information on particular things. I will say you know, here is the LGBTQ film makers group up on campus….	Comment by Paul Bench: refers to frequency of students struggling with sexuality/gender	Comment by Paul Bench: sees role as facilitating information transfer	Comment by Paul Bench: relates sexuality to practice
If a student does come out to me, I tell my line manager just so they know I'm having the meeting. I leave the door open. I have a one-on-one meeting and I give them all the information that I can. I even give them sexual health information. I talk to them about 56 and 33 Dean St and the ways in which they need to take care of themselves, and I'm quite open about that and I told my line manager that I would be doing that and I gave a list of the information that I would be getting. So including the Samaritans, the helpline, transfer resources and so forth.
And yeah, so particularly with young trans people at the moment. I'm very aware of that we have a lot of trans people and when I will say a lot, I'd say out of each cohort of between 60 and 100, there are three to four, which is high.
Paul Bench   25:57
Mm-hmm.
Participant A   25:58
And we have a significant number higher than that of people who use non-binary I think. So, I'm very aware and conscious of that and the process by which you do that, I try to act as a leader for colleagues as well in that context of what you're talking about. So, when a colleague will say something like oh so and so's changed their pronouns. And I say, yeah, it's great. And they're like, oh, but I just don't know what to say. I do my little speech like, well, you know, if you make a mistake, apologise and move on. Say “I'm sorry” and move on.
	Comment by Paul Bench: due diligence and position as trusted figure	Comment by Paul Bench: awareness of the sensitive nature of the meeting 	Comment by Paul Bench: implies the potential for accusations of misconduct and negative reflection on himself. 	Comment by Paul Bench: offers resources	Comment by Paul Bench: communication with staff team	Comment by Paul Bench: reiterates verbal documentation of actions 	Comment by Paul Bench: relates queer discussion to mental health	Comment by Paul Bench: offers resources	Comment by Paul Bench: focus on the young	Comment by Paul Bench: implies particular vulnerability of trans students. 	Comment by Paul Bench: understands course as particularly high in trans students	Comment by Paul Bench: situates work in relation to wider understanding of politics and demographics.	Comment by Paul Bench: notes non-binary identities	Comment by Paul Bench: foregrounds trans and non-binary students	Comment by Paul Bench: takes on the responsibility of guiding as a leader on queer topics	Comment by Paul Bench: understands self as a leader. 	Comment by Paul Bench: queer subjectivity positions as leader/implied expert on these topics. 	Comment by Paul Bench: understands position and identity in relation to other staff and educating staff	Comment by Paul Bench: staff sharing about queer student identities	Comment by Paul Bench: implies uncertainty in staff about non-binary identities	Comment by Paul Bench: advises colleagues	Comment by Paul Bench: stresses language	Comment by Paul Bench: supports staff for benefit of them and students
****
Participant B   21:18
I think there were some students, specifically the students who are interested in drag, who were more likely to kind of set up camp in the costume room and stay there and do a lot of their work there. And then the students who were sort of regularly in there together.
Paul Bench   21:37
Hmm.
Participant B   21:40
Would spend more time together and play music in the evening and you know, kind of hang out while they do their work. But I think I was quite conscious about keeping boundaries around sharing about my own experience. I was open about my identity, but wanted to like keep that boundary clear.
*
Participant B   10:48
I found it quite frustrating because I had various issues with paperwork that I didn't feel was inclusive and because I was a temporary employee, I had to fill in a lot of regular paperwork in order to get paid.
And I feel like a problem I've had with UAL on a couple of different topics is you sort of get in touch about an issue, and then you send a few emails back and forth, and then you get transferred to a new person, and then you do that again and it feels like you do that five or six times and then actually nothing really happens.
Paul Bench   11:26
No.
Participant B   11:27
And I think I was frustrated that the university was using a lot of trans people in its imagery and on its Instagram and sort of saying a lot of things about, like, allyship and how to be good trans allies. And then there just wasn't really any money or resources or time actually put into accomplishing that.
Paul Bench   11:51
Mm-hmm.
Participant B   11:53
So I found that really frustrating and I had colleagues and my manager specifically just sort of continued to misgender me all the way through the three years. And when I was leaving the job, but not intentionally, you know, he would always apologise if I corrected. He wouldn't correct himself.
Paul Bench   12:05
I know.
OK.
Participant B   12:11
If I corrected him, he would apologise. But then in my sort of final, you know, month of term, I sent him an e-mail and then he sort of forwarded it on to payroll, talking about me and like CC D me in. And he'd misgendered me all the way through the e-mail, like 15 times.

****

Participant C   3:38
…I really embolden and stand tall to talk about my identity to the students. And I strongly believe in that especially the way I dress and portray myself in classroom, I feel like if you want students to think outside the box and talk about embracing the identity of who they are, if I don't do that and be the role model or show examples, it would be hypocritical. So therefore, I always bring myself my identity and my community with me, through my ethnicity, my gender, my sexuality.

3. Teaching Strategies 
Participant A   7:33
… I include a lot, a great deal of LGBTQ content.
And it's almost in the pathway of decolonizing the curriculum. We start to think about some of the classic film studies type material that has been shared traditionally. You know, it doesn't speak to a lot of young people for a variety of reasons.
So I've included things from Thai queer cinema, from Chinese queer cinema, obviously English language, American, Australian, Canadian, Queer cinema in those things, alongside some of the other examples of Cinemas that we that we watch and listen to that are part of the canon and thinking about things like Hitchcock, often show clips from rope thinking about which the two gay men who end up murdering somebody. But just thinking about those kind of cliches, I steer clear of things that are obviously triggering.	Comment by Paul Bench: self-conscious inclusion of LGBTQ+ content in teaching	Comment by Paul Bench: conscious of UAL policy and cultura discussion	Comment by Paul Bench: naturally relates queerness to other identity characteristics 	Comment by Paul Bench: implies geographical spread and language diversity in the student body.	Comment by Paul Bench: uses content to get students to question culture	Comment by Paul Bench: conscious of student sensitivities

****
Participant B   4:23
Yeah, I think there's in relation to my practice, there's sort of a slightly separate bit as well, which is that when I was at CSM specifically, I was trying to de-gender a lot of items in the workroom or ideas about clothing and costume.
Paul Bench   4:39
Umm.
Participant B   4:40
And that kind of, yeah, came from my identity as a trans person and a non-binary person. But um.
As there were several students in that year doing like drag performance, it also kind of fit in quite well with that happening in the workroom. So we were sort of talking about tailoring clothing, you know, switching genders of clothing and how to alter things to make it fit different bodies. And then also I was trying to work on our Pan Library and make sure we have a diverse range of sizes and body types and to try and take out as much of the gendered language as possible. So, I think that's something I sort of brought over into sportswear as well to sort of try and make sure people are not excluding groups from their customer research or like when they think about things trying to make their idea of who they're designing for a bit broader.

****

Participant C   18:51
I see it as a parenting role, you know, compassionate pedagogy is big for me.
I see as a parent, counsellor, therapist, teachers, that's all about how to create a scaffolding and foundation for them to get to the next stage where they need to be, and whichever path they used, they chose to be.
So I think to go back to your question, I think absolutely in every single day, every single interaction both in and outside the classroom it comes back to being authentic and self-sharing, the ability to share achievement and strength.

4. Communities and Networks
Participant A   16:24
… I think that I come from that. I guess that kind of world of gay men of like, well, let's make something. Let's put on a show in the barn. Let's do what we can and let's make a thing in that big happy way. Like, however, we can make a film. Let's make it.
And let's put on show. You can't figure out how to do it. We'll get upstairs at the pub. We'll go to the RVT. We'll go wherever and see what you can throw at the wall and see if it'll stick. And so I think that that gay process of making stuff and again, roping your friends in.	Comment by Paul Bench: interprets question through relation to practices	Comment by Paul Bench: notes assumed features of gay male practices without questioning these	Comment by Paul Bench: refers to imagined external world to illustrate and think through response. 	Comment by Paul Bench: refers to the question by painting a picture of a gay world	Comment by Paul Bench: relates question of identity to practice-based approach/method	Comment by Paul Bench: diverges from topic in enthusiasm for subject of gay men and creativity	Comment by Paul Bench: links gay identity to creativity
 I'm not very visual. So I get people, a big bunch of phone numbers of people who are really good production designers and dramaturges and so forth and not very good with actors and stuff like that. But I know that there's people who are good with actors and then there are people who are good, you know? So. So I think there is a there is something about the networking aspect of gay men.
Paul Bench   17:23
Mm-hmm.
Participant A   17:23
That has made it, I think, to some extent easier… we go to each other's shows and we go to each other's films and we go and see this stuff. So we often have a great deal of success within the Community that makes us confident in the storytelling.  And that's something that's unique to us…It does affect the way I teach.
Participant A   18:56
…one of the ways that it comes across in the teaching is that I encourage students to form networks…
*	Comment by Paul Bench: relates external networking of gay culture to practice-based approaches. 	Comment by Paul Bench: focuses on gay men	Comment by Paul Bench: Implies the advantage of supportive gay networks outside the university in practice/profession	Comment by Paul Bench: relates social networks to professional networks	Comment by Paul Bench: uses a language of unity in 'us' and 'we'	Comment by Paul Bench: relates the professional operation outside the university to teaching
I think that we are we are really good networkers, network makers and that is something that I talk to the students about all the time. Sometimes my colleagues will even say to me, how do you know these people? And I'm just like.
Oh, I met him at the Admiral Duncan, met him at the King's Arms. Oh, yeah, that guy. You know what I mean? It's like this is just life. 	Comment by Paul Bench: Stresses queer networking practices as relevant to students	Comment by Paul Bench: Links social networks to professional networks	Comment by Paul Bench: own social networks and experience as model for students

… you, find that you start to gravitate towards people and you will find your network of people. We talk about it in those terms. I know my colleagues do as well. It is a problem of art and design in all countries, but particularly this country in the US that people hire their friends, it's what's preventing EDI from working. In some ways, you know, they keep saying the BBC is all white.
And all of this kind of stuff and it's because everybody hires their friends and so the network part of it is important and I wouldn't want to deny that. And so I encourage them to think about it in a way maybe what I'm encouraging is a kind of toxic culture, but I'm not sure if I'm thinking about it, really criticising it.	Comment by Paul Bench: understands student development as iterative	Comment by Paul Bench: relates content to networks	Comment by Paul Bench: conscious of how ideas of network are communicated to students	Comment by Paul Bench: understands a conflict in the ideals of inclusivity and promoting networking. 	Comment by Paul Bench: uses examples and own experience to illustrate point	Comment by Paul Bench: Language and strategy of encouragement. 	Comment by Paul Bench: questions own contribution to macro cultures

Paul Bench   23:02
Mm-hmm.
Participant A   23:18
On the other hand, it works and you start to build a community of practice and you start to build a group of people who you can work with and trust perhaps, yeah.	Comment by Paul Bench: is self critical but focused on the realities for students and in practice.

****
Participant B   27:38
I think, yeah, I was just thinking about it. I mean, it's also like time passing, right? Like I know that now there's like pride flags all over UAL. They do things for trans day of remembrance. It's just a lot more visible I think at the university now than it was when I studied.
But I think another difference in the courses is that I approached it because it was a sort of practical training course in a lot of ways, right? I wanted to gain practical skills and we were told often that, you know, these are the people that you'll end up then working with and you'll, you know.

Participant B   28:12
So I think I also felt a bit of pressure to keep like the more messy parts of my life slightly away from it. Um so.
Paul Bench   28:20
It's interesting.
Participant B   28:24
Like I made friends on the course, but not in the not the sort of friends that I would like, you know, divulge my personal mess to.
Whereas I think, yeah, for the theatre course, like divulging your personal mess is like a large part of what you're doing sometimes. So it's relevant, yeah.

****
Participant C   48:35
I can recall, you know, my first degree was in Thailand. It was very toxic, very like men have to play rugby.
Paul Bench   48:43
Mm-hmm.
Participant C   48:47
And I refused to, you know, and then I boycotted it. I was ostracised from my classmates and hence I put on a drag show for political reasons and I remember that there are few kind of closeted gay staff, using that platform as a way to bring awareness. I don't know for what particular reason, but I remember that.
Paul Bench   49:00
Uh-huh.
Participant C   49:18
When I did that performance the following few years, that teacher would just like kind of assist me onto the stage with him and students were screaming in surprise…
*
Participant C   51:06
I was struggling to find a friendship group, who kind of understand and who were open and can support me. So I hung around with a group of girls who I knew from high school and 1st schools, but then they…would make nasty comments to kind of kind of push me out. So I left that group about a month or three months into the course and I was struggling to map myself with any groups. So it's not until year three that we start to specialise in our own department and that's when I formed a friendship group...There are five of us. I'm a gay man. We have a lesbian girl. We have a bisexual guy and…wherever we went, we make head turn. We were a really strong pack.
And that picture I also share with my students in the family portrait. So I remember that about how to felt I belonged or was part of something. 

5 Tutor Identities
Participant A   25:58
I think I'm very self-conscious…being around young gay men.
I, as an old man, I don't want to seem like a lech. It doesn't interest me to sleep with a student, but it's obviously the kind of thing that that has been in our past. We have been accused of as gay men. I don't know if or not, but the thing that we've been accused of in the past, sleeping with students or something like that or being attracted to younger men or whatever the hell the trope is. And so the problem is I have digested that. So I'm very aware of keeping arm's distance from young gay men and providing only the information that I need to.
Paul Bench   27:24
Mm-hmm.
Participant A   27:27	Comment by Paul Bench: notes conscious moderation of actions and implies how seen by others. 	Comment by Paul Bench: notes age and gender	Comment by Paul Bench: notes the historic trope of older-younger which is significant in queer histories	Comment by Paul Bench: implied cultural negativity about queer male relationships	Comment by Paul Bench: notes self construction within and by culture	Comment by Paul Bench: awareness of position as gay male lecturer and how this is framed	Comment by Paul Bench: signals surveillance	Comment by Paul Bench: understands professional distance	Comment by Paul Bench: distances self from students in relation to sexual identity.
	Comment by Paul Bench: role as providing information	Comment by Paul Bench: conscious of boundaries of role
…it's almost like a limitation in the same way that I wouldn't do to a young heterosexual man, I guess... But I'm still supportive and that kind of thing. So I'm kind of slightly aware of that. That does affect me, yeah.
Paul Bench   27:41
How do you feel about that?
Participant A   27:44
It's hideous that I've absorbed it. You know. I remember when I was young and you know, I'm in my 50s. I remember people saying, well, they shouldn't be teachers. And I love teaching university age students but when I first got my first teaching qualification in Canada, I really wanted to teach the little ones.
Paul Bench   27:54
Yeah.
Participant A   28:02
I love little kids. I think they're the best. But you know, I see it now and I see, like, men teaching in primary school. And I kind of think oh, that looks great. I mean, you know, you're talking about, you know, people, little ones and they're amazing. So I am very aware of it. 
Paul Bench   28:03
Yeah.
Participant A   28:21
…I wish I hadn't absorbed all of that when I was younger. And I'm hoping that that doesn't happen, although I understand they still have a problem attracting men towards teaching primary school. 
Paul Bench   28:35
How do you feel about what you indicated was your way of holding back in some ways in your current role with HE students?
Participant A   28:47
Yes, you know. Yeah. So for example, there are times when a student will want to, they'll do well in something or whatever and they want to give you a hug. I don't hug young men. Hug the girls, that kind of stuff. I'm just really aware of it. Again. The fist bump, that kind of stuff. Girls having a hug. That's fine.	Comment by Paul Bench: notes the downside of feeling policed and self-conscious	Comment by Paul Bench: notes the affective impact on himself	Comment by Paul Bench: understands the negativity of his self-consciousness as cultural and personal rather than institutional

****

Participant B   8:33
Yeah, I think I had like a first class where we you get the students to write what we want them to address them as and then sort of name pronouns and like a sport, they like or something. But then there were quite a lot of students who didn't understand what the pronouns column was for. And so we had a conversation about that and then they were having a conversation about the language in Chinese, as we were talking about it….I didn't really expect to be having that conversation in work, but it went much better than I could have expected. 
Participant B   9:16
…I tend to catastrophize slightly. So, if I'm imagining having an unpleasant interaction with someone about being trans in at work, what I'm worried about is my manager or my Co workers.
Right. But I think I just didn't really consider having to have that conversation with students also.

****
Participant C   5:30
Where it's very toxic, masculine environment, very homophobic and men were expected to play rugby and I said like screw that. I'm not doing that. I play volleyball and I became boycotted it... So therefore I got inspired. It got inspired by Priscilla, Queen of the desert.
Participant C   50:25
And I remember vividly one of the senior year students threw a basketball right into my face. And I just continued walking. It's was painful, but I just didn't even blink. Just continued walking. So it was clearly a homophobic experience. This is like, you know, I was 18.

